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PDHPE 7–10 (2024): Sample unit (Stage 5) – Inclusive and international games 
[bookmark: _Hlk138010766][bookmark: _Hlk145419518][bookmark: _Hlk145418967]Sample units are provided by NESA to illustrate teaching, learning and assessment of syllabus outcomes and content. Teachers should refer to Curriculum registration and accreditation requirements and programming and record keeping advice for further information.
Unit title: Inclusive and international games. See – Sample scope and sequence B: Stage 5
Duration: 10 weeks
Students explore how inclusion can be celebrated and strengthened in sport and physical activity. They participate in a range of culturally significant games, including Aboriginal and Torres Strait Islander games. Students use inclusive strategies to make participation equitable and learn about the range of physical activities available in Australia and around the world. They learn about movement skills, movement concepts and biomechanical applications by modifying games to enhance enjoyment and inclusion. Students learn through participation about how these activities can help improve health for individuals and the community. Learning should be aligned with the corresponding unit on diversity and inclusion. All learning activities related to Aboriginal games should be conducted in consultation with the local Aboriginal Community.
	Outcomes

	PH5-MSS-01 refines and transfers movement skills and concepts for adaptation in a range of dynamic movement environments
PH5-SHP-01 designs, implements and evaluates plans to enhance safety, health and participation in lifelong physical activity
PH5-SMI-01 evaluates and adapts self-management and interpersonal skills to manage complex situations
PH5-IBC-01 analyses how identity and a sense of belonging contribute to the health and wellbeing of individuals and communities
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Unit information
International and inclusive games
	Syllabus content
	Suggested teaching, learning and assessment
	Suggested resources

	Design and implement modified games and physical activities to enhance enjoyment, inclusion and a sense of accomplishment
Propose and evaluate skills and strategies that enhance identity and a sense of belonging for themselves and others
Select and transfer similar movement skills and strategies to different movement environments
Analyse how a sense of belonging and inclusive practices can contribute to safety, health and wellbeing for the individual and the community
Refine and adapt fundamental and specialised movement skills to predictable and dynamic situations
Apply and evaluate attitudes and behaviours that encourage enjoyable, ethical, respectful and inclusive movement experiences
	
Note to teacher: This unit is based on student knowledge and understanding about movement concepts, movement skills and strategies relevant to different game categories. These concepts, skills and strategies should be discussed prior to participation in each different sport/game to support the transfer between movement environments.
[bookmark: _Hlk176364947]Some students may require adjustments to engage with movement skills and physical activity. Adjustments can be made to the environment, equipment, rules and instructions to support participation in physical activities. Consideration should be given to the individual needs of the students when making adjustments.
NESA’s Equity principles have been used in the reference to inclusive games. Inclusive games acknowledge and value diverse cultures, backgrounds, experiences, abilities, religions and beliefs. Games can be modified to make them more inclusive for all students.


Modified games
The teacher introduces and describes the unit ‘Inclusive and international games’ and explains that students will participate in games to enhance enjoyment, inclusion and a sense of accomplishment.
The games categories in this unit include:
Accessible sports
Aboriginal and Torres Strait Islander games
Games from around the world.
The teacher introduces key vocabulary:
accessibility
dynamic situation
dynamic stretch
ethical
inclusive
lateral skip
modification
non-inclusive
pitch length
predictable
refine and adapt
sense of accomplishment
sensory barrier
transfer
Students are guided to identify potential barriers that would make activities non-inclusive, for example an activities schedule that conflicts with cultural and religious events, sensory barriers, accessibility to equipment, training or facilities.
Students modify cricket (or another sport with which students have prior experience) to support inclusive participation for all.
The teacher explains how the Australian Sports Commission’s TREE model can be used to modify games and sports to make them more accessible:
Teaching style (e.g. provide instructions in a simple way supported with demonstrations)
Rules (e.g. the ball is allowed to bounce before being caught in cricket)
Equipment (e.g. play cricket with a softer and larger ball)
Environment (e.g. adjust the pitch length to be shorter in cricket)
Students discuss in groups how to modify cricket, using the TREE model, to support inclusive participation for all. Students use their discussion to design a modified approach. They may use a teacher-provided worked example as well as teacher and/or peer feedback to evaluate and refine their design.
Students should use key vocabulary in their discussion.
Students report their group’s suggested modifications to the class.
The teacher guides students through the discussion and incorporates the students’ prior knowledge and ideas to develop a class designed modified version of cricket.
The teacher explains to the students why warm-ups are important for reducing the risk of injury and how to select the most appropriate warm-ups based on the specific sport or game in which they are participating.
Students participate in appropriate warm-up activities, such as:
dynamic stretches (e.g. high knees, lateral skips, seated leg extensions, lunges, leg swings, shoulder rolls, chest stretches)
a small-sided game (e.g. chain tag, pass tag)
increasing pace when moving (e.g. walking to jogging).
The teacher and students revise the main rules and skills of cricket. 
Students participate in the modified version of cricket.
The teacher supports students to examine and demonstrate their learning about how sports can be modified to make them more accessible, using their experience of participating in the modified version of cricket. Discussion questions may be based on:
how modified games and physical activities enhance enjoyment, inclusion and a sense of accomplishment
further modifications that could be required
attitudes and behaviours that encourage enjoyable, ethical, respectful and inclusive movement experiences for both individuals and communities.
	NESA Equity principles
https://curriculum.nsw.edu.au/about-the-curriculum/syllabus-development#statement-of-equity-principles














































Australian Sports Commission’s TREE model

	Propose and evaluate skills and strategies that enhance identity and a sense of belonging for themselves and others
Select and transfer similar movement skills and strategies to different movement environments
Analyse how a sense of belonging and inclusive practices can contribute to safety, health and wellbeing for the individual and the community
Investigate and practise how to manipulate the force, speed, accuracy and trajectory of an object using equipment in sporting movements
Refine and adapt fundamental and specialised movement skills to predictable and dynamic situations
Apply and evaluate attitudes and behaviours that encourage enjoyable, ethical, respectful and inclusive movement experiences
Evaluate how personal strengths and contributions can enhance teamwork, leadership and enjoyable participation
Examine and apply strategies to increase resilience, persistence and motivation for themselves and others, including positive self-talk and encouragement
	
Note to teacher: It is intended that learning about accessible games will occur over a number of lessons.

Accessible sports
The teacher introduces accessible sports as games that encourage everyone to participate and achieve success.
The teacher introduces key vocabulary:
[bookmark: _Hlk184116829]pace
persistence
resilience
self-talk
skill execution
small-sided game
trajectory
Students explain features of accessible sports. Examples could include:
anyone can participate
accessible equipment, environment and venues
inclusive rules.
The teacher and students brainstorm how accessible sports can contribute to a sense of belonging and identify inclusive practices that can help improve the health and wellbeing for individuals and communities.
Students participate in appropriate warm-up activities, such as:
dynamic stretches (e.g. high knees, lateral skips, seated leg extensions, lunges, leg swings, shoulder rolls, chest stretches)
a small-sided game (e.g. chain tag, pass tag)
increasing pace when moving (e.g. walking to jogging).
The teacher explains the rules for a selected accessible sport(s). Sports could include:
boccia
goalball
polybat
sitting volleyball (volley-all).
Students participate in the selected accessible sport. Depending on the length of the game, students could participate in several different sports over the course of the unit. This allows students to compare the sports and explain the different approach to making sports accessible.
Before and/or during student engagement in the selected sport(s), the teacher supports students to identify, understand and apply inclusive behaviours related to preparation, gameplay and interactions with others.
The teacher monitors students’ gameplay and provides feedback on:
the demonstrated inclusive behaviours
force, speed, accuracy and trajectory of an object
specific aspects of technique
strategies that can be applied to the game(s)
communication, including use of key vocabulary.
While monitoring gameplay, the teacher questions groups of students on the inclusive features of the selected game and how they can promote participation for all.
Students create short written texts to reflect on their learning. The teacher provides some sentence prompts to support students in using the language of reflection. For example:
Past tense: ‘I learnt …’, ‘I noticed …’, ‘I became aware that …’
Adjectives: ‘I felt confident about …’, ‘The most meaningful aspect was …’, ‘The significant ideas were …’
Descriptive verbs: ‘This shows …’, ‘The activity revealed …’, ‘It demonstrates …’
Comparative language: ‘This was similar to …’, ‘Unlike …’, ‘By contrast …’
Causal language: ‘As a result of …’, ‘Therefore …’, ‘Because …’
Reflection questions could be related to:
strategies and behaviours that support enjoyment and engagement in physical activity for themselves and others
identifying attitudes and behaviours that encourage enjoyable, ethical, respectful and inclusive movement experiences, and explaining why they should encourage these things
strategies to increase resilience, persistence and motivation for themselves and others
how being able to participate in accessible sports contributes to a positive sense of wellbeing for both individuals and the community.
	

	Refine and adapt fundamental and specialised movement skills to predictable and dynamic situations
Select and transfer similar movement skills and strategies to different movement environments
Apply and refine communication, problem-solving and decision-making skills to dynamic movement situations
	
Note to teacher: Prior to the lessons, the teacher should research Aboriginal and Torres Strait Islander games and select Culturally appropriate games for the lessons in consultation with the local Aboriginal Community.
The teacher should review the Aboriginal and Torres Strait Islander principles and protocols to support them in delivering this section of the unit.


Aboriginal and Torres Strait Islander Peoples’ games
The teacher outlines a focus on Aboriginal and Torres Strait Islander games.
The teacher introduces key vocabulary: Culture (including capitalisation).
As students may benefit from being explicitly taught about the role and significance of these games prior to practically experiencing them, the teacher discusses the Cultural background and Cultural significance of a selected game, then explains how to play it.
Students participate in appropriate warm-up activities, such as:
dynamic stretches (e.g. high knees, lateral skips, seated leg extensions, lunges, leg swings, shoulder rolls, chest stretches)
a small-sided game (e.g. chain tag, pass tag)
increasing pace when moving (e.g. walking to jogging).
Students participate in the selected Aboriginal and Torres Strait Islander game. Depending on the length of the game, students could participate in several different games over the course of a lesson or over a few lessons.
Games could include:
Arrkene ireeme (from Central Australia)
Bowitgee (from the Gulf of Carpentaria)
Marngrook (from Victoria).
The teacher leads a discussion with students after each game or at the end of the lesson. Questions could be related to:
links between Aboriginal and Torres Strait Islander games and other sports played in Australia today
transfer or execution of fundamental and specialised movement skills
communication, problem-solving and decision-making skills that enhance participation in movement environments
how Cultural identity, belonging and inclusion contributes to health and wellbeing.
	Aboriginal and Torres Strait Islander principles and protocols
https://curriculum.nsw.edu.au/about-the-curriculum/aboriginal-education#aboriginal-and-torres-strait-islander-principles-and-protocols
Australian Sports Commission – Yulunga Traditional Indigenous Games

	Demonstrate how biomechanics can improve performance and prevent injury
Investigate and practise how to manipulate the force, speed, accuracy and trajectory of an object using equipment in sporting movements
Refine and adapt fundamental and specialised movement skills to predictable and dynamic situations
Participate in target, net and court, striking and fielding, and territory games to investigate how to adapt movement skills and strategies to solve problems in gameplay
Select and transfer similar movement skills and strategies to different movement environments
Apply and evaluate attitudes and behaviours that encourage enjoyable, ethical, respectful and inclusive movement experiences
Evaluate how personal strengths and contributions can enhance teamwork, leadership and enjoyable participation
Examine and apply strategies to increase resilience, persistence and motivation for themselves and others, including positive self-talk and encouragement
Apply and refine communication, problem-solving and decision-making skills to dynamic movement situations
Implement and evaluate strategies and behaviours that support enjoyment, motivation and engagement in physical activity for themselves and others
	
Note to teacher: This unit is based on students having previously learnt about movement concepts, movement skills and strategies relevant to different game categories.
It is intended that learning about international games will occur over a number of lessons.


Games from around the world
The teacher introduces games from around the world as being games that are traditionally played in other countries and cultures. The teacher explains that games will be selected from each of the game categories for participation.
Territory games
Striking and fielding games
Net and court games
Target games
The teacher leads a discussion with students on the potential benefits of playing games and sports from various countries and cultures. This could include discussion related to how learning about the game as well as participating in the game can enhance understanding of a range of perspectives, cultures and ways of living, which can both promote inclusive behaviour and a sense of belonging.
The teacher introduces key vocabulary:
drill
perspectives
rebound
target
territory games
Games from around the world – Territory games
Students participate in appropriate warm-up activities, such as:
dynamic stretches (e.g. high knees, lateral skips, seated leg extensions, lunges, leg swings, shoulder rolls, chest stretches)
a small-sided game (e.g. chain tag, pass tag)
[bookmark: _Hlk181950171]increasing pace when moving (e.g. walking to jogging).
The teacher explains the rules (complete or modified) for a game from the Territory games category. Games and sports could include:
flag football (modified American football)
floorball
Gaelic football
korfball
sofcrosse (modified version of lacrosse)
tchoukball.
The teacher leads the students through a range of drills and small-sided games that help them become more familiar with the equipment as well as the fundamental or specialised movement skills required for the game. These may be:
drills and modified skill games (e.g. players try to catch as many rebounds as possible off the rebounding net in a row for tchoukball)
a practice activity with a partner (e.g. pass and catch a ball with increasing distance to a partner for sofcrosse)
feedback from a partner or teacher.
Students participate in the selected game (full-sided or modified small-sided version). 
During a pause in the game or sport (e.g. half-time), students work collaboratively with their team to adapt an attacking and a defensive strategy to the selected game.
Students investigate the specialised movement skills required in the game and evaluate how their movement skills influenced participation and performance. Questions could include:
What are the movement skills required in the game? (e.g. catch and pass for korfball)
If you were to teach someone how to perform [insert movement skill], what are some of the key points you would teach them? (e.g. feet shoulder-width apart, positioned perpendicular to target to throw an American football)
Thinking about your performance, was there any point in the game that your movement skills limited your participation and performance? (e.g. unable to capitalise on an opportunity to score in tchoukball, because throwing technique needs work)
After receiving feedback from your partner or teacher, did you notice any change to the way you performed specialised movement skills and how this impacted your performance in the game?
How could you improve your movement skills for [insert game]? (e.g. drill, practise with a partner, seek feedback).
The teacher leads students to identify what they did well and what they may need to practise to refine and improve their movement skills. Time should be allowed for practising a range of skills. Feedback should also be provided outside of a gameplay situation, such as during:
drills and modified skill games (e.g. players try to steal as many tags as possible from others in a designated area for flag football)
practice with a partner (e.g. pass and catch a ball with increasing distance to a partner for korfball).
Students continue to participate in the selected game and apply the strategies and skills they have developed in this unit. Students also focus on refining and transferring skills they have acquired in previous sports and what they have learnt in other PDHPE lessons.
Students reflect on their participation and experiences during the game, and respond to a range of aspects related to their learning. The teacher supports students to use this learning to evaluate strategies and behaviours that support enjoyment and motivation in physical activity and sport. Students should use key vocabulary and the language of reflection in their responses. Reflection questions could be related to:
force, speed, accuracy and trajectory of an object (e.g. How can you absorb force when catching a sofcrosse ball, and why is this important?)
how connections between communication, skill execution, movement concepts, teamwork, strategy and involvement can improve outcomes in gameplay (e.g. Why is communication important when planning and implementing a team strategy in floorball?)
how cultural identity, belonging and inclusion contributes to health and wellbeing (e.g. How can participating in games from other cultures, like Gaelic football, support belonging and inclusion?)
how personal strengths and contributions can enhance teamwork, leadership and enjoyable participation (e.g. Can you give an example of when someone's personal strength supported teamwork and participation during the game?).
	  

	Demonstrate how biomechanics can improve performance and prevent injury
Investigate and practise how to manipulate the force, speed, accuracy and trajectory of an object using equipment in sporting movements
Refine and adapt fundamental and specialised movement skills to predictable and dynamic situations
Participate in target, net and court, striking and fielding, and territory games to investigate how to adapt movement skills and strategies to solve problems in gameplay
Select and transfer similar movement skills and strategies to different movement environments
Analyse and practise how connections between communication, skill execution, movement concepts, teamwork, strategy and involvement can improve outcomes in gameplay
Apply and evaluate attitudes and behaviours that encourage enjoyable, ethical, respectful and inclusive movement experiences
Evaluate how personal strengths and contributions can enhance teamwork, leadership and enjoyable participation
Examine and apply strategies to increase resilience, persistence and motivation for themselves and others, including positive self-talk and encouragement
Apply and refine communication, problem-solving and decision-making skills to dynamic movement situations
Implement and evaluate strategies and behaviours that support enjoyment, motivation and engagement in physical activity for themselves and others
	Games from around the world – Striking and fielding games
The teacher explains that students will be participating in a game from the Striking and fielding games category. Seeking student input, the teacher recaps the potential benefits of playing games from different countries and cultures.
The teacher introduces key vocabulary:
anticipation
collaboration
engagement
expressions of encouragement
fielders
innings
line-up
motivation
strategic thinking
supportive
Students participate in appropriate warm-up activities, such as:
dynamic stretches (e.g. high knees, lateral skips, seated leg extensions, lunges, leg swings, shoulder rolls, chest stretches)
a small-sided game (e.g. chain tag, pass tag)
increasing pace when moving (e.g. walking to jogging).
The teacher explains the rules (complete or modified) for a game from the Striking and fielding games category. Games and sports could include:
Danish longball
pesäpallo
rounders.
Students participate in fundamental and specialised movement skill practice related to the selected sport, which could include:
drills and modified games (e.g. striking a ball off a cone or thrown by a peer into a designated area for Danish longball)
practice with a partner (e.g. throwing a ball directly upwards above a plate or hoop for pesäpallo).
The teacher monitors students’ skill practice and provides feedback, which could provide information on:
force, speed, accuracy and trajectory of an object
anticipation and timing
specific aspects of striking and throwing technique.
Following skill practice, students participate in the selected game (full-sided or modified small-sided version).
During a pause in the game or sport (for example a change of innings) students work collaboratively with their team to adapt a batting and fielding strategy for the selected game.
If required, the teacher provides students with prompting ideas for a strategy, such as:
positioning of fielders
changing fielding positions for different batters
organising a batting line-up based on player strengths
leaving space in the field to encourage batters to play a riskier shot.
Students continue to participate in the selected game and apply the strategies they developed.
Students respond to a range of questions after the game. Students may respond in a way that involves student choice and/or teacher-provided scaffolds. Questions could be related to:
strategies and behaviours that support enjoyment, motivation and engagement in physical activity for themselves and others (e.g. How does encouraging others with positive feedback support motivation and enjoyment in pesäpallo?)
the benefits of participating in games from various countries (e.g. to experience and appreciate a range of cultural values, develop a broader range of physical abilities and strategic thinking, build connections, enhance inclusion and support a sense of belonging)
attitudes and behaviours that encourage enjoyable, ethical, respectful and inclusive movement experiences (e.g. What can we do to be supportive and enable players to concentrate, fully participate and develop skills?)
strategies and movement concepts (e.g. What is an example of a strategy that your team used in Danish longball? Was it effective? Why/Why not?).
The teacher observes students’ understanding and provides feedback where needed and/or supports students to engage in peer feedback and collaboration. This may involve the teacher asking clarifying questions, comparing responses to discuss similarities and differences, and working together on refining or extending understanding.
	

	Demonstrate how biomechanics can improve performance and prevent injury
Investigate and practise how to manipulate the force, speed, accuracy and trajectory of an object using equipment in sporting movements
Refine and adapt fundamental and specialised movement skills to predictable and dynamic situations
Participate in target, net and court, striking and fielding, and territory games to investigate how to adapt movement skills and strategies to solve problems in gameplay
Select and transfer similar movement skills and strategies to different movement environments
Analyse and practise how connections between communication, skill execution, movement concepts, teamwork, strategy and involvement can improve outcomes in gameplay
Apply and evaluate attitudes and behaviours that encourage enjoyable, ethical, respectful and inclusive movement experiences
Evaluate how personal strengths and contributions can enhance teamwork, leadership and enjoyable participation
Examine and apply strategies to increase resilience, persistence and motivation for themselves and others, including positive self-talk and encouragement
Apply and refine communication, problem-solving and decision-making skills to dynamic movement situations
Implement and evaluate strategies and behaviours that support enjoyment, motivation and engagement in physical activity for themselves and others
	Games from around the world – Net and court games
The teacher explains that students will be participating in a game from the Net and court games category.
In small groups, students complete a think (independently), pair (speak with partner), share (report back to class) on how participating in games from a range of cultures can enhance identity and a sense of belonging for themselves and others.
Students participate in appropriate warm-up activities, such as:
dynamic stretches (e.g. high knees, lateral skips, seated leg extensions, lunges, leg swings, shoulder rolls, chest stretches)
a small-sided game (e.g. chain tag, pass tag)
increasing pace when moving (e.g. walking to jogging).
The teacher explains the rules (complete or modified) for a game from the Net and court games category. Games could include:
peteca
fistball
jokgu (modified with 1 to 2 bounces or using balloons)
sepak takraw (modified with 1 to 2 bounces or using balloons).
Students participate in fundamental and specialised movement skill practice related to the selected sport, which could include:
drills and modified skill games (e.g. in a line, students take turns to hit a shuttlecock over a net for peteca)
practice with a partner (e.g. practise juggling a soccer ball with a partner for sepak takraw)
feedback from a partner.
The teacher monitors students’ skill practice and provides feedback, which could provide information on:
force, speed, accuracy and trajectory of an object
anticipation and timing
specific aspects of technique.
This may also involve students monitoring and evaluating their own progress, independently or with peers, in relation to targeted areas identified by the teacher.
Students describe instances during skill practice where they or others demonstrated resilience or persistence.
Following skill practice, students participate in the selected game (full-sided or modified small-sided version). If it is appropriate to use a modified game, as a class students discuss how they can modify rules to enhance success, enjoyment and inclusion.
During a pause in the game (e.g. change of ends), students work collaboratively with their team to identify personal strengths for themselves and others that can be used to support participation. (For example, a player might be a strong server, so they play this role within the team, or another player might be an effective organiser, so they support others with positioning).
Students continue to participate in the selected game with a focus on trying to utilise personal strengths to support teamwork and participation.
Teacher leads a discussion with students throughout and after the game. Discussion questions could be related to:
strategies and behaviours that support enjoyment, motivation and engagement in physical activity for themselves and others (e.g. How might positive self-talk improve your motivation and engagement in fistball?)
attitudes and behaviours that encourage enjoyable, ethical, respectful and inclusive movement experiences (e.g. In peteca, why is it important that you do not call the shuttlecock out when it is close and lands in?)
communication, problem-solving and decision-making skills (e.g. During the game, how did you decide where to position yourself?).
	

	Demonstrate how biomechanics can improve performance and prevent injury
Investigate and practise how to manipulate the force, speed, accuracy and trajectory of an object using equipment in sporting movements
Refine and adapt fundamental and specialised movement skills to predictable and dynamic situations
Participate in target, net and court, striking and fielding, and territory games to investigate how to adapt movement skills and strategies to solve problems in gameplay
Select and transfer similar movement skills and strategies to different movement environments
Analyse and practise how connections between communication, skill execution, movement concepts, teamwork, strategy and involvement can improve outcomes in gameplay
Apply and evaluate attitudes and behaviours that encourage enjoyable, ethical, respectful and inclusive movement experiences
Evaluate how personal strengths and contributions can enhance teamwork, leadership and enjoyable participation
Examine and apply strategies to increase resilience, persistence and motivation for themselves and others, including positive self-talk and encouragement
Apply and refine communication, problem-solving and decision-making skills to dynamic movement situations
Implement and evaluate strategies and behaviours that support enjoyment, motivation and engagement in physical activity for themselves and others
	Games from around the world – Target games
The teacher explains that students will be participating in a range of games from the Target games category in a tabloid format.
Students participate in appropriate warm-up activities, such as:
dynamic stretches (e.g. high knees, lateral skips, seated leg extensions, lunges, leg swings, shoulder rolls, chest stretches)
a small-sided game (e.g. chain tag, pass tag)
increasing pace when moving (e.g. walking to jogging).
The teacher explains the rules (complete or modified) for a range of games from the Target games category. Games could include:
boccia
boules
quoits
cornhole
finska
kubb.
Students participate in a range of target games in small groups, moving through different games set up in stations.
The teacher monitors students’ gameplay, provides feedback and encourages students to provide peer feedback, which could include descriptive information on:
force, speed, accuracy and trajectory of an object
specific aspects of technique
strategies that can be applied to the game/s.
While monitoring gameplay, the teacher also questions groups of students on the inclusive features of the selected target games, and how they can promote participation for all.
The teacher guides students to engage in analysis and evaluation related to the following areas. This may involve students demonstrating their understanding in a preferred mode or using teacher-provided scaffolds:
strategies and behaviours that support enjoyment, motivation and engagement in physical activity for themselves and others (e.g. Did keeping track of the score in finska increase your motivation and engagement? Why/Why not?).
attitudes and behaviours that encourage enjoyable, ethical, respectful and inclusive movement experiences (e.g. What makes boccia an inclusive game?).
strategies to increase resilience, persistence and motivation for themselves and others (e.g. Why is a positive attitude important when participating in quoits?).
The teacher guides students to reflect on how their participation in a variety of inclusive games throughout their unit has improved their understanding of how to increase inclusivity and accessibility in sport and physical activity.
	




	Reflection and evaluation (space for teacher to reflect on and evaluate the unit)
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